[bookmark: _nzide3ag6akj]
[bookmark: _z32uu2617rbr]A pair of timelines provide context for an informal dialogue about George Washington and slavery to support teacher-directed civic discussion and/or cumulative activity.
LEVEL:
[bookmark: _mo132018nizv]High School (Grades 9 – 12)
TIMEFRAME:
Approximately one class session



[bookmark: _3qiajk6qottf]LESSON PLAN
[bookmark: _iu7255bya9dl]Washington’s Complex Views on Slavery



[bookmark: _8yw78cvitpm5]STANDARDS:
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[bookmark: _45ivbxd7ozkr]Early American History
Civics
Reading, speaking, and listening

EAD THEME:
                                                                 
Contemporary Debates and Possibilities (Develop a critique)
Questions:
How can we use Washington’s historical actions to investigate future uncertainty and fallibility with regard to our own civic participation?
What specific methods did Washington use to adapt and/or pressure his society regarding enslaved individuals and the institution of slavery? What were the strengths and limitations of the method he chose? What are the strengths and limitations as we look toward the challenges in the future?

[bookmark: _l29zh597ll2o][bookmark: _50ld1mq2q1hf] PLAN:
[bookmark: _pfdfmwizxwhy]Engage:
Begin the discussion by asking the students what they know about George Washington and enslavement. The caliber of these questions is up to teacher discretion. Suggest that analyzing primary sources may help students better understand slavery in the 17th and 18th centuries. 
Explore:
The timelines are curated lists of dates, events, and writings of Washington relating to enslaved persons and the institution of slavery. They are not exhaustive — in fact many entries considered relevant were excluded out of necessity — yet, they are substantial. Here, our intention is to reflect the span and nuance of Washington’s actions and stated opinions to foster student understanding of the historical complexity of the issue, rather than to judge Washington through a presentism lens.

Recognizing the limitations of time and the diversity of classroom contexts, we defer to teacher discretion in directing student interaction with the timelines. The materials provide opportunities for students to read the event summaries, to engage with the excerpts, and to dig into the primary sources in full. Similarly, rather than feel pressured to cover the timelines in entirety, teachers are encouraged to curate at will a selection of events for students to examine, or to assign particular events to groups of students in ways that best fit their varied learning contexts.
Explain/Evaluate:
[bookmark: _GoBack]We see civic friendship and civil disagreement as fundamental to this learning experience. Our goal is to support students’ ability to engage in the difficult conversations that are necessary to support a diverse democratic society. This includes having discussions that are grounded in evidence and reflect critical understanding of how our shared history and experiences contribute to contemporary society. At the same time, we wanted to allow for flexibility to honor how these discussions may look different in different learning spaces. To these ends, we recommend that teachers model and employ relevant protocols as appropriate and establish or review student expectations for participating in academic discourse and civil discussion as needed.

We see this learning experience as most broadly aligned to Educating for American Democracy (EAD) themes A People with Contemporary Debates & Possibilities and We the People and have designed our history and civics questions/discussion prompts accordingly. However, we recognize alignment to other EAD themes, such as Civic Participation and Institutional & Social Transformation, and encourage teachers to employ these and/or other thematic lenses that may be more aligned to the work occurring in their own contexts.

Extend:
Our goal is to empower students to use the lessons of Washington to employ civic engagement in their own lives and communities and to engage in appropriate, legal democratic processes. However, we defer to teacher discretion to determine the form of civic engagement that best fits their instructional contexts. Teachers may choose to count the discussion as the culminating activity, or may have students create a final product, including, but not limited to:
a written assignment that is narrative, reflective, persuasive, or argumentative;
creating posters, public service announcements, art installations, or multimedia presentations to raise awareness about civic issues and responsibility; 
transposing the learnings from this learning experiences into learning activities to teach younger grades;
identifying and/or engaging with relevant local, state, or national stakeholders (community organizations, officials, law-makers, politicians, or traditional media outlets) through letter writing, email, or social media;
joining or starting a club or community based organization dedicated to their interests;
proposing a new process or creating a technical innovation to address the issue.

language Usage
We acknowledge that words have associated cultural and connotative meanings, some of which may be sensitive or negative, especially for students; however, our intention is to provide students with the historical understanding of terms and their meanings as they were used in context. In this lesson, we use the term “African” to indicate persons originating from the continent who were enslaved and transported as part of the transatlantic slave trade. The terms “Negro” and “Black” are used interchangeably to describe the mix of peoples of African descent living in the colonies, including Africans and their American-born descendants. The term “Mulatto” is used to describe persons resulting from the union of mixed heritage, typically children of free white males borne by enslaved black women. The term “Indian” is used as a generic term to describe the peoples native to North America regardless of their tribal heritage or cultural affiliation. As appropriate, we suggest having a conversation with your students to become familiar with these meanings and to make distinctions between these terms and contemporary associations.

